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ABSTBACT 

A lO^-year educational experisent being conducted in 
England in vhich 18,000 elesentary school students are taught French 
by ncn«»specialist teachers is described. The sethods used rely 
extensively on audiovisual saterials. Discussion focuses on the 
folloving factors affecting the progras: (1) sex of the student, (2) 
socioeconosic status, (3) esploysent expectations, (4) attitudes 
towards foreign peoples, (5) parental attitudes, (6) teacher's 
attitudes, (7) characteristics of the **good teacher, » (8) 
■aturational factors, (9) instructional saterials, (10) sode of 
presentation, and (11) the learning situation. A list of references 
is included. The study is to be cospleted in 1974. (RL) 
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FMOtora Affaotlng Student Acceptanca or Rejection 
of a Forelgn'^language Learnlnp Program 



The preeent paper reports data arising from a longitudinal study 
of 18,000 elementary school students, taught French as a foreign 
language within the context of a national teaching experiment* 
The students taking part in the experiment are taught French 
from the age of eight by non-specialist class teachers using 
eudlo->visual instructional materials. A research program to 
evaluate the outcome of the experiment was begun in 19i5H and le 
scheduled for completion in 197H. Students attending a 
representative sample of elementary schools were selected for 
Inclusion in the experimental sample on the basis of age alonet 
the sample is therefore characterised by a broad range of socio** 
economic strata. Bach student in the sample la studied for a 
period of five years: three years at the elementary and two 
years at the secondary level. Tests of proficiency in spoKeq 
and written French and measures of student, parent, and teacher 
attitudes have been developed and are administered at 
appropriate intervals during the program of instruction. A 
•ebedule of classroom observation and individual interviews with 
selected students, teachers, and parents has also been maintained 
throughout the experimental period. Earlier analyses of the 
data (Burstall, 1970, 1972) indicated a positive association 
between certain attltudinal variables and the suocessful 
acquisition of a foreign language. The present account focuses 
on furthor data relating to the interaction of variables 
leading to the development of attitudes of acceptance or 
rejection of the foreign-slanguage learning program. 

i*rior to embarking on the program of instruction in French at 
the age of eight, the great majority of the students in the 
experimental sample express positive attitudes towards foreign** 
language learning. Three years later, however, at the end of 
the elementary stage of the program of instruction, 
approximately SO per cent of the sample express hostile attitudes 
towards the program and seek to reject all further opportunities 
O : for forelgn**language learning. The remaining 50 per cent 



•Npr#at satlflfaotion Hith thair Itvel of achlavtmant in Franoh 
and « poaltlva dasira to antand thair axparlanoa of foralgn* 
Xanguaga laarning. Ttio yaara latari during tha aacondary ataga 
of tha program, a aomawhat highar proportion of tha atudanta 
(approxlmataly 5H par cant of tha axparlmantal aampla) axpraaa 
ganarally favourabla attltudaa towards learning Franoh, but 
thara ^ra a number of apeclflc Issues on which students* 
raaponsas Indicate a negative shift of opinion. It Is clearly 
of aome importance to Identify those factors in the learning 
altuatlon which determine the development of divergent 
attitudes towards foreign*- language acquisition* Up to tha 
praaant time, analysis of the data sugge;it8 that factors 
affecting student acceptance or rejection of the foreign*^ 
language learning program include the following: 

X« Sex of student Throughout the period of the experiment t 
tha attitude of the girls towards the program of instruction 
is consistently more favourable than that of the boys: it 
includes a positive desire for contact with France and the 
French and generalises to the learning of other foreign 
languageat The results of chi**8quare tesl;s indicate, for 
txample, that significantly more girls than boys agree that 
they would like to h6 able to speak several languages, go to 
France and meet French people, and continue their study of Frenoh 
In future years. Significantly more girls than boys consider 
alao that all children should learn French in the elementary 
achool and that French will be useful to them in their future 
life. In addition, girls are more confident than boys of 
their parents* support. The boys* attitude towards the 
program la comparatively unfavourable. Significantly more 
boya than girls feel that learning French is a waste of time 
and that there are other, more important subjects on which they 
should be epexidlng the time available to them. In general, 
boya do not believe that French will be useful to them when 
thay leave achool. 



Evidenoa from other studies suggests that the more positive 
attitudes expressed by the girls represent, in the main, a 
raaponaa to social and cultural pressures* Robinson (1971) has 
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•ttggtattd that being *good it language' may be aeen aa 

admirable for girls » but unmanly for boya. The view that 

foreign-language learning is a more suitable aocompliahment 

for girls than for boys is undoubtedly still current in British 

society* reinforced by the fact that a knowledge of foreign 

« 

languages has a direct and obvious application to the future 
employment possibilities open to girls » but is less clearly 
relevant to those available to boys. 

2« Socio-economic status The findings of the present study 
indicate a tendency for the percentage of students with 
favourable attitudes towards the foreign-language learning 
program to increase with social statust This tendency is 
clearly illustrated by the significant differences in attitude 
between students attending different types of secondary school. 
Each type of secondary school differs in the socio-economic 
composition of its intake: at the one extreme » the grammar 
schools draw their students mainly from the higher socio- 
economic strata; at the other » the secondary modern schools 
draw their students mainly from the lower socio-economic strata • 
These differences in the social composition of the schools are 
paralleled by differences in student attitude: whatever the 
specific point at issue » favourable attitudes towards foreign- 
language learning are most characteristic of the grammar school 
students and unfavourable attitudes of the secondary modern 
school students. Jahoda (1953) has described the boys 
attending secondary modern schools as showing less evidence of 
upward social mobility than the girls and as having a deeper 
sense of working-class loyalty. It might therefore be expected * 
both from studies of the development of prejudice (Horse and 
Allport* 1952; Allport » 19 5U ) and from evidence regarding the 
effect of social class on children's attitudes towards foreign 
peoples (Lambert and Klineberg» 1967) that the boys in the 
secondary modern schools would exhibit more hostile attitudes 
towards a foreign culture in this instance » towards France 
a^d the Fx^ench - than would any other group of students in the 
experimental sample. The data confirm this expectation. 

ERIC 
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Th«r« is alao conaldarabla avidanca to auggaat that parantal 

anoouragamant variaa with aooial olaaa^ paranta in tha highar 

aoolo^aoonomio strata offaring thalr children mora support 

during thair schooling than thosa in tha lowar 8ocio«*aconomic 

Strata (Floud at al.t 1956; Douglas, 196H} Cantral Adviaory 

« 

Council for Education, 1967; Barker-Lunn, 1970; Sumnar and 
Narburton, 1972). Furthermore, teachers tend to adopt 
different standards to evaluate the potential abilitiaa of 
ohildran from different socio-economic strata, over-*a8timating 
tha abilities of those from higher socic-economic strata and 
undar-ast imat ing the abilities of thosa from lower socio*" 
economic strata , attributing, in addition , less favourable 
behavioural characteristics to the latter (Goodacre, 1968; 
Barkar-Lunn, 1970) # Tha depressant effect that a child's 
perception of low expectations on the part of 'significant 
others' in his life (in this context parents and teachers) can 
have on his attitudes, aspirations and achievement has already 
been demonstrated in a number of studies (Brookover et al«, 
196Hi Johannesson, 1967) and is further supported by tha 
findings of the present study, where students from the lower 
socio-economic strata, the boys in particular, exhibit less 
favourable attitudes towards the program of instruction, a more 
nagativa salf-*image, and lower levels of aspiration than the 
rest of the sample. 

3, Employment expectations The sex differences in attitude ' 
towards foreign-language learning, referred to earliar, 
undoubtedly stem partly from the different employment 
anpaotatlons of boys and girls and the extent to which foreign"* 
language learning may be perceived as relevant to their 
occupational requirements. Adolescent students of both sexes 
have been reported to view the enhancement of vocational success 
as tha primary function of education and, in consequence, to 
place a high value on school subjects, such as Mathematics and 
Gngliah, which have an obvious relevance to their future 
amployment prospects. Girls and ^heir parents also tend to 
aocajit the vocational value of foreign-slanguage learning, 
.9^ wharaaa boys and their parents tend not to do so (Schools Council, 
^m- 1968} Sumner and Harburton, 1972). There are some Indications, 
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hewtveri that changing attitudes towards greater Involvement 
In European affairs could reduce sex differences in attitudes 
towards foreign-language learning. The boys in the sample 
seem more aware than their parents of the changes in employment 
patterns that could result from Britain |8 recent entry into the 
European Economic Community and which might confer a 
considerable practical value on the possession of foreign- 
language skills. Tf knowledge of French could be shown to have 
a real 'pay-off value* in terms of vocational enhancement i it 
seems reasonable to suppose that boys might then adopt a more 
positive attitude towards learning the language. 

i^t Attitudes towards foreign peoples It has been argued that 
students will develop positive attitudes towards foreign peoples 
simply as a result of receiving foreign-language instruction. 
Riestra and Johnson (196H), for example^ investigated the 
attitudes of fifth-graders towards Spanish-speaking peoples and 
found that the attitudes of the experimental group , who had 
studied Spanishi were significantly more positive than those 
of the control group, who had no knowledge of Spanish. The 
authors interpreted their findings as evidence that 'teaching 
a foreign language to elementary-school children is a potent 

force in creating more positive attitudes toward the peoples 
represented by that language*. The findings of the present 
study would suggest, however, that the mere process of foreign- 
language learning is not by itself sufficient to promote positive 
attitudes towards the foreign culture, although actual contact 
with the representatives of that culture may be an important 
factor in both the development of positive attitudes and the 
achievement of a high level of linguistic skill. It was found in 
ths present study that students who had been to France during 
tha course of the program of instruction differed significantly 
in both attitude and achievement from those who had not had this 
opportunity; those who had been to France expressed more 
positive attitudes towards France and the French, as well as 
towards learning French, than did those who had not been to 
^ France; the former also reached a significantly higher level of 
V achievement in both spoken and written French than did the 

■ (1967), in his survey of l:he foreign-langUc.ge 



Mt«ln«tAt« of ooll«gt and univtraity atudants majoring In 
•odarn languagaa, alio found that atudanta who had baan abroad 
liara auparior In foraign**languaga akilla to thoaa who had not 
baan abroad i tha longar tha pariod abroad, tha mora narkad 

tha diffaranoaa in laval of achiavamant • 

« 

With ragard to tha findinga of tha praaant atudy» a oartain 
oautlon ahould ba obaarvad in thair interpretation , ainoa it 
waa found that tha atudanta who had baan to Franca during 
tha oouraa of tha apxarimant were diaproportlonately rapraaant** 
ativa of tha highar-statua aocio-aconomif.c groupa. It aaama 
probablat therefore, that thair enhanced level of achlavamant 
and »ora positive attitudes towarda foreign-language learning 
derived at least in part from the effects of their more 
favoured socio-economic status. 

Parental attitudes Evidence from other studies pointa to a 
poaitiva association between the attitudes of parents and tha 
attitudes and achievement of their children, both in the 
general sphere of school attainment (Floud et al., 1956; Eraser, 
X9S9i Douglas et al., 1968) and in the more limited area of 
foreign-language learning (Feenstra and Gardner, 1966} Feenstra, 
1969} Gardner and Santos, 1970; Gardner and Lambert, 1972). 
Nhare achievement in a particular subject-area, suoh aa 
Mathematics or French, can be shown to vary systematically 
with the aeH of the student, it seems highly probable that pi|rant« 
are transmitting to their children the accepted values of the 
wider society. Some support for this view may be found in Morria'p 
(1966) evidence that differences in boys* and girls* reading 
akilla are attributable to motivational and environmental factors 
rather than to differences in ability, and in Preston's (1962) 
finding, arising from a comparative study of reading aomprahanaiofi 
in the United states and in Germany , that , although girla reach 
a higher level of achievement than boys in tha United Statea, 
the rayarae ia true in Germany. Preston aacriboa thaaa results 
to tha faot that * reading and learning^ are regarded as approved 
maacolina aotivitlaa in Germany, where the teaching force, even 
at tha alementary ieyel, is predominantly male, whereas, in the 



|lnit«4 8t«ttti| r««ding skills tsnd to bs ^assoolstsd with 
fMinlnlty* • Pointing in ths sams direction ars rsesnt 
findings rsgarding ths snhancsd Isvsl of achievomant in 
Nathanatlos of girls who attend eo-*educational rather than 
slngle«»sex schools and Hho are not| therefore^ «ixposed to 
traditionally negative feminine attitudes towards the 
aequisition of mathematical skills (Huseni 19671 Pidgeoni 1970), 

Zn the present studyi parental attitudes towards the foreign- 
language learning program have been found to differ 
pignif icantly according to the sex of the student: girls 
receive more overt parental encouragement to reach a high 
level of achievement in French than boys and also benefit from 
consistently greater practical support in their language- 
learning activities* There is a clear link between the 
attitudes of parents towards the program of instruction and 
their evaluation of the relevance of foreign-language skills 
to their sons* and daughters* future employment prospects^ 

6t Teachers* attitudes Students* attitudes towards foreign- 
language learning tend to mirror their teacher's evaluation of 
their language-learning potential. Teachers* ratings of their 
students* linguistic aptitude were found to vary according to 
the student's sex^ social class and previous level of academic 
achievements Positive teacher attitudes were associated with 
)iigh student achievement » an enhanced self-image and a 
favourable attitude towards foreign-language learning} 
negative teacher attitudes were associated with low student 
achievement I a depressed self-image and an unfavourable 
attitude towards foreign-language learning* 

These findings are consistent with those of a number of recent 
studies which have highlighted the dominant role played by 
teachers^ attitudes and expeotations in structuring their 
students* learning experiences. Palardy (1969)| for example ^ 
found that the mean reading test scores for boys In first- 
grade classes where the teachers expected boys to be less 
successful than girls In learning to read were significantly 
l^^wer than those for comparable boys in classes where the teachers 
^4 not share this expectation* A recent large-scale study of 



th« •dtto«tlon of disadvantaged ohildran (US Offioa of 
Edtto'ationt 1970) also raporttd *an axtraordinarily oonaiatant 
ralationahip* batwoan taachara* axpaotaviona and ohildran *a 
raading achiavamant gaina* Brophy and Good (1970) t in a 
study of taachar-^pupil intaraction in fqur firat-grada 
olaaaaa found that taachara damandad battar parfornanoa f9oii 
thoaa ohildran for whom thay had highar axpaotationa and Kara 
alao mora likaly to praiaa such parformanoa whan it oocurrad» 
In contraat» thay vera mora likely to accept poor performance 
from children for whom they had low expectations and ware leaa 
likely to praise the letter's good performance when it 
occurred^ even though it occurred less frequently. Similarly, 
Rist (1970) 9 carrying out a longitudinal study of a olaaa of 
black children in an urban ghetto schoolt reported that child- > 
ran judged by the teacher (apparently on the basis of social 
class criteria) to be potential 'fast learners' received the 
majority of the available teaching time and the bulk of the 
teacher's supportive behaviour* Those judged to be potential 
'slow learners' t on the other handt were taught infrequently 
and were subjected to considerable disapproval and rejection by 
the teacher. The gap between the two groups' completion of 
academic material widened as the school year progressed t the 
children's divergent performance on achievement tests at the 
and of the year was then used as supportiva evidence for the 
teacher's initial judgamnnt* In a similar veint ^ recent atudy 
of claasroom behaviour carried out by Aspy and Roebuck (1972) 
haa produced evidence of an association between the extant of 
a teacher's 'positive regard for students' and the level of 
'cognitive functioning' which the teacher was able to elicit 
from the students* The findings of the present study indioata 
a aimilar association between the teacher's positive or 
negative attitude towards his students and their own attitudaati 
lavela of aspiration » and subsequent success or failure in 
foraign-language learning* 

7f Characteristics of the 'good' teacher Student accaptanea 
Q of the foreign-language program Is affected by whether or not 
ERJC the language teacher is perceived as a 'good' teacher: 



■tu4tnt«* Attitudts towarda tht program itaalf tand to aoho 
thair avaXuation of tha languaga taaohar^ oharaotariatloat 
Tha oharaotariatioa of a *good* taachar ara, howavari 
parcaivad diffarantly by atudanta at diffarant Xavala of 
achiavaaanti lowachiaving atudanta taqd to placa Moat 
valua on paraonal qualitiaa auch aa warmth and patlanQat 
hlgh*achiaving atudanta tandi by contraat, to valua moat tha 
taachar high in profaaaional and managarial akilla* 

B« Maturational factora Tha findinga of a racant croaa^'natlonal 
atudy of chlldran^a attitudaa towarda foraign paoplaa auggaat 
that favourabla attitudaa raach thair paak at about tha aga of 
tan and tharaaftar daclina during tha aarly yaara of adolaacanoa^ 
concomitant with tha accalaratad davelopmant of tha ataraotyping 
procaaa and an incraaaa in loyalty towarda tha paar*group 
(Lambariband Klinabarg, 1967 )• Othar atudiaa (Moraa and Allportt 
1952} AlXport, 195H) hava indicated that cloaa idantif ication 
with the values of the peer-groupi at its height in adolaacencei 
is a crucial factor in the formation of prejudice and the 
consequent rejection of values characteristic of foreign cultures* 
Furtheri evidence from studies of school achievement strengthens 
the view that the early adolescent period may be particularly 
critical for the development of negative attitudes towards the 
self as well as towards others* A number of studies (Douglas 
at al*» 1968} Schools Council, 1968} Sumner and Harburtoni 
1972) have noted the increasing negativity of the attitudes of 
unsuccessful secondary school students, but Ferries recent 
follow-up study of students involved in an investigation into the 
effects of * streaming* procedures would suggest that even high- 
achieving students, and particularly girls, may show a 
deterioration in their attitudes to school work and a decrease 
in their levels of aspiration during aarly adolescence (Ferri, 
1971)* 

In tha present study, students* attitudes were monitored at the 
end of the elementary atage of the program and, again, after 
the completion of two years of the program's secondary stage* 
A aomewhat higher proportion of the older students expressed 



generally favourable attitudes towards learning Frenoh than did 
the youngert but there were a number of speoifio issues on whioh 
a negative shift of opinion was apparent during the early 
adolesoent period. For examplet the results of ohi»square 
tests indioatj th«t signif ioantly more secondary sohool students 
than elementary sohool students agree tKat learning French is a 
waste of tlme» that they are unlikely ever to speak Frenoh once 
they have left school » that they have difficulty in understand* 
ing the tape-recorded material » that they are afraid to speak in 
French end feel that French Is becoming increasingly difficult 
for them to learn. In the same veln» significantly more 
elementary school students than secondary school students agree 
that they would like to be able to speak several languages and 
that they would like to go to France and get to know some French 
people* Similarly* significantly more elementary than 
secondary school students feel that their parents are pleased 
that they are learning Frenoh and are themselves eager to 
oontinue their study of French. 

The somewhat higher percentage of students claiming to enjoy 
learning French at the secondary stage than at the elementary 
stage is» in faot» due almost entirely to the high«-achievlng 
studsnts in the sample » partlculary the girls » who welcome the 
increasing emphasis on written work encountered in the 
seoondary school. This concantrat ion on written work is 
linked with a sharp increase in anxiety regarding the necessity 
to speak in French » the most anxious group in this respect 
being the high«achieving girls. For this latter groupt fear 
of speaking in Frenoh seems invariably to stem from fear of 
being exposed to the ridicule of the peer^-group: this is far 
mors marked in co-educational than in single-sex schools. This 
finding may be compared with Ferries report that^ between the ages 
of ten and 12 t the high-achieving students in her sample^ and 
partioularly the girls » developed a poorer self -image and gave 
greater evidence of anxiety with regard to school achievefnent 

than did any other group of students (Ferri, 1971). 

« .. .... 

9t Instruotional materials Students' attitudes towards 
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foraign"'laiigU4g« learning appear to ba affaotad by eartaln 
faaturaa of tha Inatructlonal matarlala* Tha majority of tha 
atudanta In tha aampla ara atrongly orlantatad towarda raaliam 
In thair atudiaa. They complain that tha Instructional 
natarlala ara oftan unraalistic in content find Incapable of 
providing them with an adequate basis , for i^Qommunlcat ion with 
Franch**8peaking people. Their cominltment to the view that 
the main purpose of learning French is to achieve a means of 
eommunlcation with other speakers of the language leads them 
ovemhalmingly to reject fiction and fantasy in favour of 
fact and realism. 

X0» Mode of presentation In their study of undar-achiavement 
in foralgn-languaga learning^ Plmslaur and his co«-wovkers 
found a positive association between success in f oreign«-languaga 
learning and preference for the auditory modality. This lad them 
to suggest that the principal component of linguistic ability 
might be the 'ability to receive and process information through 
the ear* (Pimsleur et al«» 1963). Lambert (1963 ) ^ however ^ 
pointed out that the audio»visual approach to language learning 
does not take into account individual differences in modality 
preference at different age-levels and might wellt where older 
Students ara concerned » run counter to long«*established patterns 
of achievement. Several other studies of foreign-language 
learning have lent support to Lambert's view by highlighting 
the fact that an uncongenial mode of presentation can create 
negative attitudea towards tha acquisition of the language in 
question. Students may react negatively to tha passive features 
of televised instruction (Moskowitz and Amidon\ 1962| 
NoakowitSt 196^) or to tha total relianoa on the ppoken word 
which tha audio-visual approach entails (Mueller and Leuteneggert 
196H)a The findings of the present study suggest that only a 
minority of students can cope successfully with a purely auditory 
prasantation of material* Few students appear to tolerate well 
the predominantly passive role which listening to tape-recorded 
material entails and more than 80 per cent of tha samplai at 
bothV elementary and secondary levels, state a definite preference 
for vlaually-aupported material. This preference is particularly 



ohAPAQtdviatlc of the hlgh*aohlevlng students In the samplei 
eepeolalXy the girlSi a number of whom attempted to alleviate 
their dependence on the apoken word by Inventing their own 
phonetic script. 

X|i their early investigation of the use of radio as an educational 
medlumt Cantrll and Allport (1935) concluded that a f ace**to«face 
preaentation of material was superior to a purely auditory 
presentation t if the material to be presented wereoof a complex 
verbal nature. These findings were subsequently confirmed by 
Krawlec (19^6) and have received further support from language*- 
learning studies in which increased efficiency and enhanced 
motivation are reported to have followed the addition of visual 
components to an otherwise purely auditory presentation (Dodson 
and PricOt 1966; Mueller and Harris » 19r6 ) • Similarlyt in the 
present studyt the introduction of the wx ttten script after a 
period of purely oral learning was observed to have a highly 
motivating effect on students who had been experiencing 
difficulties in retaining material presented without visual 
support • 

11, The learning situation Homogeneous abilitygrouping has 
been advocated as a possible solution for the difficulties involved 
In whole-class f oreign-*language teaching, with its inevitable 
uniformity of pace and presentation (Pimsleur et al. , 1963; 
Hernick and Kennedy, 1968). It is certainly the case in the 
present study that the majority of students reject whole-class 
teaching in favour of Individual or small'-group work. Both high- 
achieving and low-achieving students express a marked preference 
for homogeneous ability-^grouping in foreign-language 
instruction, to allow for greater variation in pace and increased 
Indlvidualisatlon of teaching objectives. 

It is hoped that the findings arising from this ongoing program 
of research, incomplete as they are, will nevertheless be seen as 
relevant both to the development of Instructional materials and 
to the planning of teaching strategies in the foreign-language 
learning situation. 
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